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ABSTRACT
This paper investigated the influence of emotional intelligence on a person’s success:
teaching performance of the tertiary faculty of Caraga State University. The respondents
were given the General Emotional Intelligence Scale to measure their emotional intelligence
levels. The respondents’ data on the teaching performance was a secondary data obtained
from the Human Resource Management Services Oﬃce of the Caraga State University. The
teaching performance was determined by the Teaching Eﬃciency Rating Scale.The results
showed that the majority of the respondents were mainly distributed within the marked diﬃ-
culty, the borderline and the eﬃcient levels of emotional intelligence. A few of the respondents
were within the both eﬃcient and eﬀective level of emotional intelligence. The least of the
respondents were within the diﬃcult level of emotional intelligence. The teaching perfor-
mance of the majority of the respondents was within the rating of very good. A few of the
respondents were rated very satisfactory and outstanding. Fewer still were the respondents
who were rated unsatisfactory teaching performance. The least of the respondents were rated
satisfactory teaching performance. These findings revealed a highly significant influence of
emotional intelligence to success: teaching performance, which means that emotional intelli-
gence influence a person’s success specifically in teaching.
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1 Introduction
Petrides (2011) stated that the distal roots of emotional intelligence can be drawn from
the concept of “social intelligence,” which was coined by E. L. Thorndike. This concept
was popularized by Daniel Goleman (1995). He mentioned that intelligence quotient (IQ)
alone was no more than the measure of success, it only accounts for 20% and the rest
goes for emotional and social intelligences. Hence, if a person’s success is 80% determined
by emotional intelligence then it is but important to study and see this concept. In the
business world, it is at that significant point of transition that the emotional intelligence
has changed itself from a fashion into a movement for the development. The books and
articles about this concept are growing; the concept is getting more popular. Organizations
realize that there is something in emotional intelligence. Organizations are showing interest
to explore whether or not there can be a hard-nosed approach to the concept of emotional
intelligence. They want to know if such an approach can deliver for them the organizational
advantages its advocates believe it can (Lane and Duignan, 2006). According to Passer
and Smith (2001) those high in emotional intelligence may enjoy more success in life than
do others who surpass them in mental intelligence.Research has shown the influence of
emotional intelligence on performance not just in business but also in the academe. Eysenck
(2000), for one, has the notion that there is an association between emotional intelligence
and success in various educational and work contexts. Reviewed research papers identify
emotional intelligence as the primary determinant of success. Organizations and academic
institutions keep hiring all those ’bright’ people, holders of doctors’ and masters’ degree,
and graduates with honors but in too many cases they are let go. Jansen (2006) stated
that in today’s corporate world of constant change downsizing, and globalization, a person’s
emotional intelligence can be just as important, or more important, than his or her mental
intelligence.
Further, researchers explained that teaching performance is the outcome of a person’s
abilities known as intelligence. However, increasingly, it has been realized that in addition
to intelligence, emotions are similarly or more accountable for teaching performance that
would then lead to success (Gibbs, 1995). When Goleman redefined what it means to be
smart, that emotional intelligence was more important than intelligence quotient in deter-
mining success, he sees practical applications of this theory everywhere which includes how
schools should teach (Gibbs, 1995). It is observed in Caraga State University that teacher
applicants who graduated with honors or are previously academic scholars are readily hired
without intently considering the emotional intelligence factor. It is in this premise to in-
vestigate the influence of emotional intelligence to success: teaching performance. It is
important to include emotional intelligence as one of the criteria in hiring and promoting
employees in the Caraga State University.
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Theoretical Framework
The basis of this study is the theory of Daniel Goleman on Emotional Intelligence.
Because intelligence quotient does not seem to adequately explain individual diﬀerence in
life success, other traits relating to emotional functioning are needed for a better explana-
tion of individual diﬀerences in achieving life success (Goleman, 1995). Goleman says that
at best, Intelligence Quotient (IQ) contributes about 20% to the factors that determine
life success which leaves 80% to other forces. Goleman believes that these forces may be
influenced by emotions. If emotional intelligence contributes 80% to a person’s success,
how can this be applied in the teaching profession? One of the challenges in determining
the value of emotional intelligence to life success is to specifically determine its influence
to the success of a person in the teaching profession.
Goleman (1998) defined emotional intelligence as the capacity for recognizing our own
feelings and those of others, for motivating ourselves, and for managing emotions well in
ourselves and in our relationships. Goleman believes on the Four Domains of Emotional
Intelligence. The first domain is self-awareness which means knowing one’s internal states,
preferences, resources, and intuitions. This includes the competencies of emotional self-
awareness. The second domain is self-management which includes the competencies of
emotional self-control. The third domain is social awareness which includes the compe-
tencies of empathy. The fourth domain is relationship management which includes the
competencies of inspirational leadership.
The aforementioned theory of Daniel Goleman provided the basis for the kinds of emo-
tional competencies that influence success: teaching performance. Eﬀective and good
teachers have positive relationship with their students. Teaching eﬀectively requires com-
mand of what is being taught but that knowledge alone does not produce student learning.
There is more to it. It requires emotional intelligence. Arends (2001) explained that many
educators believe that a teacher’s personal qualities and attitudes were among the most
important attributes for eﬀective teaching.
Figure 1 shows that emotional intelligence is a predisposing factor to life success: teach-
ing performance.
2 Methodology
This study made use of the descriptive design of research. All (61) tertiary faculty mem-
bers who did not have designation were given the questionnaires. The General Emotional
Intelligence Scale was used to measure the emotional intelligence of the faculty members.
The General Emotional Intelligence Scale has a manual for its administration, scoring and
interpretation. The 45-item scale is designed to reduce “acquiescence bias.” It was for-
mulated by Albert Mehrabian (2001), of the University of Los Angeles, United Sates of
America.The General Emotional Intelligence Scale has two components. Alpha internal
consistency for the first component, Emotional Intelligence (first 37 items) is .85; alpha
internal consistency for the second component Emotional Thinking (final 8 items, scored
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in reverse) is .79. The high level of internal consistency for the Emotional Intelligence
component (first 37 items) is achieved despite highly diverse content of the scale and a
handful of item- total correlations (i.e. item correlations with total scores for the first 37
items) in the .25 to .30 range. The latter items are retained in the scale to maintain its
rich diversity. Boyle (1991) as cited by Mehrabian (2001), noted that, very high internal
consistency of a scale (that follows from consistently high item-total correlations) is typ-
ically indicative of item redundancy (i.e. a narrow focus of a scale). A general measure
of emotional intelligence requires assessment of a variety of positively intercorrelated char-
acteristics; thus, the moderate internal consistency coeﬃcient of .85 reflects this diversity
while being satisfactory from the standpoint of overall test homogeneity.
Table 1 shows the teaching performance variable of the respondents of this study which
was a secondary data. The Caraga State University provided the Teaching Eﬃciency
Rating and description.
To find out the profile of the Caraga State University faculty with respect to age, sex,
educational attainment, civil status, number of years of service and tenure; the Emotional
Intelligence profile of the Caraga State University college faculty; and the Teaching Perfor-
mance of the Caraga State University faculty, the percentage distribution and frequency
count as statistical analysis was used. The spearman rho was used to find out the influence
of the respondents’ Emotional Intelligence on success in Teaching Performance.
3 Results and Discussion
Table 3 exhibits the profile of the teachers in terms of the demographic characteristics
which include the age, sex, educational attainment, civil status, number of years of service,
and tenure.
The majority of the teachers (29.5%) who qualified within eﬃcient level of emotional
intelligence are teachers who may have intellectual depth and insight. They are generally
skilled and expert in their field. They give the impression to have emotional self-awareness,
accurate self-assessment, and self-confidence. They can possibly recognize and understand
their feelings. These teachers tend to have emotional self-control, transparency, adapt-
ability, achievement drive, initiative, optimism and conscientiousness. They may possibly
tolerate frustrations and manage anger.
These teachers’ emotions seem not to interfere with their ability to focus and accom-
plish goals. They appear to have adequate self control and not impulsive in their decision-
making. These eﬃcient teachers are socially aware, which means they are inclined to have
empathy, organizational awareness and have service orientation. These teachers can also
manage relationships. They tend to possess inspirational leadership, eﬃcient conflict man-
agement and communication skills. They are likely to have enough good close friendships
and they are good at sharing and cooperating when working with others.
The teachers (26.2%) who belong to marked diﬃculty level of emotional intelligence
look like capable of being physically wounded. These teachers tend to be open to attack
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or damage, which means that if emotions are challenged these teachers tend to show emo-
tional outburst. These teachers have marked diﬃculty in terms of self-awareness. These
teachers seem to have limited ability to recognize and understand their feelings and emo-
tions. However, they may be able to manage anger only to some degree. They may look at
the brighter side of life yet can not maintain this positive attitude in the face of adversity.
These teachers are dispose to have marked diﬃculty in knowing the emotions of others,
which means they seem to have limited understanding and appreciation to the feelings of
others.
In terms of relationship management, these teachers tend to have marked diﬃculty in
developing and influencing others positively as well especially when they are in a conflict-
ing event. These teachers seem to confront only when and if they begin to feel pressured.
They are however, assertive in limited situations. They are those who are likely to display
emotional outbursts at any given time when they are upset.
The teachers who qualified within borderline fall on the average level of emotional
intelligence. They are characterized as teachers who may perhaps have good emotional
intelligence, but there seems to have some areas that they need to work on. They need to
give some serious thought to working on their emotional life. In terms of self awareness,
this group of teachers tends to know their emotions on the average level. Meaning these
teachers can recognize and understand few/certain feelings and emotions and they can
manage their emotions when circumstances are predictable but when times get rough they
tend to lose control. These teachers may tolerate frustration and may possibly manage
anger only to some degree. They have the tendency to look at the brighter side of life and
maintain a positive attitude in a chosen /certain situation.
Furthermore, these teachers who are rated borderline or average emotional intelligence
may perhaps be aware of the emotions of those who are close to them. They may possibly
be attentive to, understanding of and appreciative on the feelings of a chosen few. They
might be good at analyzing and understanding certain relationships and solving problems
in those relationships. In sum, these individuals tend to be very choosy on whom they can
relate very well with.
The teachers who qualified within the diﬃcult level of emotional intelligence are charac-
terized as teachers who possibly have weak emotional intelligence. Their lack of emotional
intelligence is likely to interfere with their competence in work and in relationships. In
terms of self-awareness, they tend to have diﬃculty recognizing and understanding their
own feelings and emotions. They are inclined to have diﬃculty in managing their emotions.
They are likely to get frustrated and easily carried by emotions.
This group of teachers seems to have diﬃculty understanding the emotions of others.
They appear to be inattentive to, unperceptive of and unappreciative of the feelings of
others. These teachers are likely to react to other peoples’ display of emotions. They have
diﬃculty analyzing and understanding relationships so they most often avoid confronta-
tions. They tend to be passive, manipulative or aggressive in relationships. Meaning, they
may perhaps do what they are told regardless of how they feel about it or they generally
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step on people’s toes without regard for their feelings.
The least (9.8%) percentage of teachers are qualified as both eﬃcient and eﬀective in
emotional intelligence. They are characterized as very emotionally intelligent. They are
disposed to be excellent at understanding and managing their own emotions, as well as
analyzing and understanding others. These teachers may readily tolerate frustration and
comfortably manage anger. They may possibly be quick to look at the brighter side of life
and maintain a positive attitude even in the face of adversity. Their emotions tend not to
interfere with the ability to focus and accomplish goals. They be opt to have excellent self
control and not impulsive especially in conflicting situations.
These teachers are able to be very objective even when conflicts in relationships arise.
They are likely to be assertive in relationships, more pointedly; they have enough or more
good close friendships and are very good at sharing and cooperating with others around
them.
Majority (44.3%) of the teachers who are rated very good are teachers who seem to
attend class regularly. It looks as if they seldom come to class late and seldom suspend
class for personal reasons. These teachers appear to often exhibit mastery and organization
of the subject matter by coming to class prepared and answering well the questions of the
students. They may be often viewed by students as fair in giving grades. These teachers
are also rated by their peers as scholarly because they often observed to upgrade their
knowledge in their fields of specialization. They tend to often contribute new innovative
ideas for the development of instruction, research and extension. In terms of commitment
and dedication to service, these teachers seem to often devote oﬃcial time in the accom-
plishment of their oﬃcial functions.
These teachers who are rated very good are teachers who seem to participate in the
department/college activities and meetings and are rated by their immediate supervisors
as teachers who often make optimum use of class hour. They are seen as often doing in-
stitutional services other than teaching itself. These teachers seem to often submit grade
sheets, reports and other requirements on time. They tend to show inspirational feelings
of friendliness and teamwork and tend to behave in accordance with professional standards
and they often exhibit a certain degree of exposure to recent trends in other fields.
Furthermore, the results above show that minimum number of teachers (3.3%) was
given a rating of satisfactory. This means that very few teachers are performing on the
average level and that majority of the teachers are performing above average or very satis-
factorily. However, there are less than a handful of teachers who were rated unsatisfactory.
They are the teachers who seem to always come to class late and seem to suspend class for
personal reasons. These teachers do not seem to present lessons in an orderly manner and
do not relate lessons with everyday experience.
A Spearman rank-order correlations were conducted in order to determine if there were
any relationships between teachers emotional intelligence and their teaching performance.
A two-tailed test of significance indicated that there was a significant positive relationship
between the two variables r(59) = .91, p < .05. This means that with this group of teach-
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ers emotional intelligence has an influence on their success: teaching performance. This
is supported by the theory of Daniel Goleman that emotional intelligence contributes to a
person’s success that is, in this study, is the teaching performance. This is also supported
by the reviewed literature which says that emotional intelligence has come to be viewed
as an important factor in the quality of one’s general emotional well-being (Taylor et al.,
1999), as well as an important predictor of one’s ability to succeed in the classroom and on
the job (Parker et al., 2004; Zeidner et al., 2004). Furthermore, in addition to intelligence,
emotions are equally or more responsible for teaching performance that would then lead
to success. That when Goleman redefined what it meant to be smart, he sees practical
applications of this theory in schools, on how schools should teach (Gibbs, 1995).
4 Conclusion
The purpose of this study was to examine whether emotional intelligence has an influ-
ence on a person’s success specifically on teaching performance. Based on the findings of
this study, it is concluded that emotional intelligence has an influence on teaching perfor-
mance.
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Fig. 1: A Schematic Diagram Establishing the Relationship of the Variables of the Study
Table 1: Teaching Eﬃciency Rating and Description/Interpretation
Rating Description/Interpretation
96% - 100% Outstanding
90% - 95% Very Good
80% - 89% Very Satisfactory
75% - 79% Satisfactory
74% and below Unsatisfactory
Table 2: Interpretation and Behavior Indicators of the General Emotional In-
telligence Scale(based on the parallelism of Daniel Goleman and Albert Mehrabian)
Level Interpretation Behavior Indicator
Both eﬀective
and eﬃcient
(Percentile score:
89 and above)
Very emotionally
intelligent. Likely excellent
at understanding own emotions,
managing emotions, reading
other’s emotions,
and handling relationships.
Easily recognize and understand own feelings and
emotions, diﬀerentiate between them, and know what
caused them and why (self-awareness).
Readily tolerate frustration; comfortably manage anger;
quickly look at the brighter side of life and maintain
a positive attitude even in the face of adversity;
emotions don’t interfere with ability to focus
and accomplish goals; excellent self control and not
impulsive (self management).
Highly attentive to, understanding of and appreciative
to, the feelings of others, quickly emotionally read
other people (social awareness).
Excellent in analyzing and understanding relationships
and solving problems in relationships; assertive in
relationships; have enough or more good close
friendships; very good at sharing and cooperating
(relationship management).
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Table 2, Continuation...
Level Interpretation Behavior Indicator
Eﬃcient
(Percentile score:
61-88)
Have intellectual depth and
insight, extending far below
surface, generally ok,
skilled, expert.
Recognize and understand own feelings and emotions,
diﬀerentiate between them, and know what caused
them and why (self-awareness).
Tolerate frustration; can manage anger; look at the
brighter side of life and maintain a positive attitude
even in the face of adversity; emotions don’t interfere
with ability to focus and accomplish goals; have good
self control and not impulsive (self management).
Attentive to, understand and appreciate the feelings of
others, able to emotionally read other people
(social awareness).
Good at analyzing and understanding relationships and
solving problems in relationships; assertive in relationships;
have enough good close friendships; good at sharing and
cooperating (relationship management).
Borderline
(average)
(Percentile score:
41-60)
Average emotional
intelligence, but there
probably are some areas
that still need to work on.
One should give some
serious thought to working
on emotional life.
Examining emotional
weaknesses and working
on improving them.
Normally recognize and understand known feelings and
emotions, diﬀerentiate between them, and know what
caused them and why (self-awareness). Tolerate frustration
and can manage anger only to some degree, when situation
gets tough tend to show emotional outburst; look at the
brighter side of life and maintain a positive attitude in a
chosen/certain situations; emotions don’t interfere with
ability to focus and accomplish a number of goals;
have good self control and not impulsive in a limited
situation (self management).
Attentive to, understanding of and appreciative to the
feelings of familiar people, able to read the emotions
of friends or familiar people (social awareness).
Good at analyzing and understanding close/familiar
relationships and solving problems in those relationships;
assertive in chosen relationships; good at sharing and
cooperating in normal conditions (relationship management).
Marked
Diﬃculty
(Percentile score: 13-40)
Capable of being
physically wounded,
open to
attack or
damage
Have limited ability to recognize and understand own
feelings and emotions, diﬀerentiate them, and know
what caused them and why (self-awareness).
Low frustration tolerance; manage anger to some
degree; look at the brighter side of life but cannot maintain
a positive attitude in the face of adversity; have limited
self-control (self management).,Have limited attention to,
understanding and appreciation to the feelings of others
(social awareness). Dormant in analyzing and understanding
relationships; confront if pressured; assertive in limited
situations, have tendency to be passive, manipulative or
aggressive when situation is tough; have limited good close
friendships; conform to group/team work
(relationship management).
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Table 2, Continuation...
Level Interpretation Behavior Indicator
Diﬃcult
(Percentile score: 12 and
below)
Have weak
emotional
intelligence. The
lack of
emotional
intelligence is
likely to interfere
with competence.
If emotional
intelligence scores
are in the weak
range, consider
talking with a
counselor
about
ways to improve it.
Have diﬃculty recognizing and understanding own
feelings and emotions, diﬀerentiating them, and knowing
what caused them and why (self-awareness). Easily get
frustrated; easily carried by emotions; pessimistic;
impulsive (self management). Inattentive to, misunderstand
and unappreciative to the feelings of others, easily react to
other peoples’ display of emotions (social awareness).
Have diﬃculty analyzing and understanding relationships;
avoid confrontations; passive, manipulative or aggressive
in relationships; have diﬃculty making friends;
have high tendency to oppose to group/team work
(relationship management).
Table 3: Distribution of teachers by demographic characteristics(n = 61)
Demographic Characteristics Frequency Percentage
Age
20-35 35 57.4
36-50 16 26.2
51 years and above 10 16.4
Sex Male 29 47.5
Female 32 52.5
Educational attainment Bachelor’s degree 37 60.7
Graduate degree 24 39.3
Civil Status Single 26 42.6
Married 35 57.4
Less than 1 year 22 36.1
Number of years of service 1 year to 5 years 18 29.5
More than 5 years 21 34.4
Tenure
Lecturer 31 50.8
Permanent/ Contractual 30 49.2
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Table 4: Distribution of the teachers along the diﬀerent levels of emotional
intelligence as measured by the General Emotional Intelligence Scale (GEIS)
Frequency Percentage
Both eﬃcient and eﬀective 6 9.8
Eﬃcient 18 29.5
Borderline 14 23.0
Marked diﬃculty 16 26.2
Diﬃcult 7 11.5
Total 61 100
Table 5: Distribution of the teachers along the diﬀerent levels of teaching per-
formance as measured by the Teaching Eﬃciency Rating (TER).(n = 61)
TER Analytical Evaluation Frequency Percentage
Outstanding 5 8.2
Very Good 27 44.3
Very Satisfactory 24 39.3
Satisfactory 2 3.3
Unsatisfactory 3 4.9
Total 61 100.0
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